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Present:

Guy Tilkin, Alden Biesen, BE

Jaap Van Lakerveld, PLATO, NL

Anita Caals, Kwasimodo, BE

Amand Dewaele, Kwasimodo, BE
Frank Cockx, Socius, BE

Mieke De Haan, MBO-raad, NL

Kees Beintema, JSO & Univ. Leiden, NL

Carine Steverlynck, Inspectorate MVG, BE

Ronald Haccou, Fontys Hogeschool, NL

Jan Bal, Steunpunt Jeugd, BE
This debate was set up as an external evaluation. We invited professionals, active in adult education and involved in quality care. The aim was to discuss the Sealll approach and the Sealll material and to look into dissemination and implementation strategies.
The role of self-evaluation (SE) in quality care

SE is a very important element in quality care, but where do you place it? Should the official government policy should ‘impose, support or simply facilitate’ SE?

It is clear that it should be an initiative that originates from within the organisation.

In Flanders e.g. a brand new decree stipulates that adult education organisations must spend 5% of their activity budget on internal quality care and SE. There are no rules however for how and when this SE should be carried out. External inspectors must take the level of SE into account. In quality care a shift from external to internal is envisaged: the better your SE the less inspection you get.
It is very important that SE is bottom up and self-initiated but the ‘top’ must create ‘space’ for it.

The role of Sealll in SE
When adult education organisations pick up self-evaluation they often start with buying an ‘instrument’: a commercial prefabricated assessment suite, offering a modular system for diagnoses and actions for improvement. In many organisations however this process strands due to e.g. lack of ownership & commitment, not the right conditions or culture, top-down approach etc. One tends to measure a lot but the results and consequences are not taken further in the process. Sealll can be complementary to these systems and be applied after a ‘quick scan’ offering priorities for action.
Sealll is more a ‘quality project’ for the whole centre, different type of questions, different ‘thinking frame’, bottom up, empowering, tailor made & ‘resizable’, generating dialogue, processes in Sealll are adaptable to the organisation culture … Sealll pays more attention to processes and to the ‘self’.
People are confused and see the instruments for gathering information as ‘the evaluation’. Sealll puts the gathering in a broader process of SE.
Looking at the material and the texts
· An introduction to the project is needed so people can place things better
· Why would one involve in SE? We need to offer reasons and motivation for doing SE.
· We need to make the ‘anthropology’ of things more explicit

· What are the norms and values Sealll represents?

· Emphasize the ‘process’ approach
· We need a better definition of the ‘self’ and a better definition of the conditions for an evaluation to be self-evaluation.

· What is specific LLL about this material?

· How can you tell this is about learning?

· What type of learning do we promote and to what purpose?

· Don’t we need an overview of pitfalls? 

· How can you attract readers’ interest?

· What is the relation between individual learning and organisational learning in this context?

· The toolbox needs an introduction and a warning that the instruments cannot be used as such and should be adapted and used in the right context.
· The text offers a good mix of things one recognises and innovative and inspiring things.

· There is a need for a description of a preliminary process in order to be able to use the results of the measuring and the evaluation in a better way.
Would it be possible to create a simple on-line tool for organisations to measure their ‘SE level’?
Discussion
· You have to set up your evaluation process as an (adult) learning process but Sealll has to be more specific on how you can do that.

· Sealll stresses dialogue very much

· Lists of pitfalls and conditions for good SE are already created in previous projects. We will put these texts on the Sealll site and indicate the right references at the right places.
SELF
We had a long discussion about “who is the self” and “what makes evaluation self-evaluation”. In the Sealll material we have to make the following more explicit:
· The ‘self’ is an actor or a group of actors within the organisation: an individual (teacher, learner, programmer, director …) or a group of individuals (group of teachers, the management team, a (class)group of learners, the whole staff group) …  internal in the organisation
· Instruments are ‘evaluation instruments’ for collecting or gathering the necessary information. They are only self-evaluation instruments if they are used in a self-evaluation context. It is the contexts and application of the instruments that turns them into self-evaluation instruments. 
· Evaluation is considered self-evaluation if the initiator evaluates his/her own role in the process that is evaluated.
e.g. If a director evaluates the level of participative teaching in the teaching practice of his teachers the director is evaluating the teachers and this is not self-evaluation. If a director evaluates his/her own role in facilitating participative teaching in the organisation then this is considered self-evaluation. One needs reflective questions regarding ones own role.

· In the Sealll evaluation process format this comes down  to phrase the aims of the SE in a clear way, oriented to the role of the initiator in the processes that are going to be evaluated and to focus the evidencing in the same direction. It is clear that instruments can gather information from all relevant other players (external or internal). 
Dissemination

- There were several proposals on including Sealll info in newsletters and magazines of relevant umbrella organisations.

- Several institutions at the table were confident that a Sealll training would be very relevant for their target groups.

- If adapted the Sealll material would also suit training in the field of ‘competence oriented learning’
- Kwasimodo will take it on board of its open training offer.

- Why not turning it into a Grundtvig 3 course?
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